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INTRODUCTION
EUROCLIO, Marion Ponthus

REMEMBRANCE EDUCATION AS A 
TOOL TO PREVENT RADICALISATION
The relevance of (remembrance) education as a tool 
to prevent radicalisation is widely recognised by the 
international community, first and foremost by the United 
Nations. Article 26.2 of the Universal Declaration of Human 
Rights states that:

Education shall be directed to the full development of the 
human personality and to the strengthening of respect for 
human rights and fundamental freedoms. It shall promote 
understanding, tolerance and friendship among all nations, 
racial or religious groups, and shall further the activities of the 
United Nations for the maintenance of peace.

Remembrance education is also an integral part of the 
UNESCO commitment to promoting education as a tool 
to prevent violent extremism, because it illuminates both 
the origins and devastating consequences of exclusion 
and prejudice (Decision 197 EX/Decision 46, Art. 15, 16; 
full references to international guidelines on the use of 
remembrance education as a tool to prevent radicalisation 
can be found at the end of this handbook).
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OUR PROJECT
The RETHINK (Remembrance Education for THINKing 
critically) project aims to facilitate the dissemination among 
secondary school teachers of remembrance education 
programmes that promote tolerance and respect towards 
diversity, while developing students’ media literacy and 
critical thinking skills. To this end, the RETHINK consortium 
has collected and selected good practices that offer 
learning opportunities for participants to develop critical 
thinking, self-criticism, self-evaluation, and self-reflection, 
and has tested them in a range of contexts. 

This teachers’ guide aims to present the results of our 
piloting activities, which took place across Albania, Austria, 
Belgium, Bosnia-Herzegovina, France, Germany, Greece, 
Ireland, and Poland between September 2018 and July 
2019, thanks to the support of the Erasmus+ programme 
(Key Action 3: Support for policy reform – social inclusion 
through education, training and youth). 

It is neither a quantitative analysis of all or even most 
remembrance education practices that exist across Europe, 
nor a comprehensive guide to remembrance education. 
Rather, it aims to provide (practical) support and tips to 
improve educators’ practice. In this sense, the guide should 
be seen as a handbook, containing tools educators can use 
to address challenges they encounter when teaching about 
remembrance.
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PRACTICE SELECTION 
Project partners worked towards two aims:

To provide teachers with new approaches for 
remembrance education;

To embrace the growing European trend towards 
valuing informal learning and embedding informal 
educational approaches into traditional educational 
pathways.

As a result, the programmes featured in this guide were 
selected for the unique way in which they dealt with 
remembrance education within their original contexts, 
and for their potential to be replicated either in formal or 
informal educational settings. 

Despite being tr ansferable to different contexts and 
applicable to a variety of historical content, the practices 
that have been piloted within the project were developed by 
organisations whose work focuses on the Holocaust. For this 
reason, the guide will describe a remembrance education 
specifically focused on Holocaust remembrance. However, 
since many of the approaches and practical suggestions 
can be applied to other contexts, this teachers’ guide is 
useful to teach not only about remembrance education in 
relation to the Holocaust, but also other topics.
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GUIDE’S TARGET AUDIENCE
This handbook is meant as a tool to support educators 
from both the formal and informal education sectors. It 
is specifically dedicated to open-minded teachers who 
want to implement informal education practices in their 
classrooms. 

Within these pages, you will find:

Tips and ideas on how to integrate remembrance 
education principles into your practice and adapt your 
teaching;

Advice tailored to the needs of more or less experienced 
teachers;

Links to the lesson plans of the educational programmes 
that were tested to prepare this guide; 

Testimonies from the teachers who tested these 
practices;

Links to the corresponding online modules on the 
RETHINK e-Learning platform.

We hope you will enjoy reading this handbook and feel 
inspired to try out remembrance education practices in 
your educational context! 
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WHAT IS ‘REMEMBRANCE 
EDUCATION’? 
If you asked a hundred people what remembrance education 
is, you’d get a hundred different answers. What all these 
answers seem to agree on, however, is that remembrance 
education is about learning from the past. But what should 
we learn? For what purpose? And based on which historical 
facts?

Within the RETHINK project, we believe that remembrance 
education includes programmes that reflect on the past 
to highlight contemporary issues of anti-Semitism, racism, 
xenophobia, intolerance, radicalisation, polarisation, 
collective violence, and genocide. By highlighting 
contemporary issues, remembrance education deals with a 
variety of topics. It is more than a theoretical understanding 
of the First and Second World Wars; remembrance educators 
can also analyse any other historical context where human 
freedom and dignity were violated.

Ultimately, remembrance education encompasses practices 
and methodologies that promote dialogue and students’ 
engagement by relating considerations of past events to 
current affairs and debates – in other words, it makes the 
past relevant for today by providing tools for analyzing and 
understanding the present.
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THE THREE PILLARS  
OF REMEMBRANCE EDUCATION
When setting up a remembrance education project or 
practice, you should bear the three pillars of remembrance 
education in mind:

1. KNOWLEDGE AND INSIGHT 

The aim is to provide pupils with various historical sources 
to help them gain insight into complex historical realities 
and the processes and mechanisms that work within it. 

2. EMPATHY AND INVOLVEMENT

Pupils practice understanding the values, beliefs, and 
factors that have determined an individual’s actions in a 
given historical context.

3. REFLECTION AND ACTION

Pupils are invited to work with the exposed mechanisms 
and acquired insights in such a way that there can be 
a change in their attitude. Besides training historical 
empathy, remembrance education supports young people 
to adopt informed, critical, and open-minded attitudes 
that lead to responsible behaviour, and is one of the most 
important, though challenging, aims of remembrance 
education.

Ideally, each remembrance education initiative should work 
on these three pillars, which are deeply intertwined. 
Finally, you should take into account the interest and prior 
knowledge of the target group: they will determine the 
starting point of every activity you design, and help you 
engage with students and catch their attention.
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MAKING THE PAST RELEVANT  
FOR TODAY

Kazerne Dossin, Belgium; Holocaust Education Trust Ireland

We advise you to complement 
this chapter with the module 
on “Making the Past relevant for 
Today” on the e-Learning platform.

We often think that when 
young people are confronted 
with historical information 
about past conflicts, they 
automatically develop 

attitudes of compassion and democratic citizenship. It 
does not work that way: research has shown that training 
these kinds of attitudes is a slow and demanding process. 
Nevertheless, developing these attitudes is necessary to 
make remembrance education activities a success.

Remembrance education mainly focuses on events that still 
have an impact on public historical awareness to this day. To 
express it with a paradox, remembrance education departs 
from a past that in one way or another is still ‘present’, and 
that is very much relevant today.

But how can you make sure that your students develop 
attitudes of compassion and democratic citizenship?

A first step, especially if you are not very experienced in 
remembrance education, is to keep in mind the potential 
pitfalls of some approaches:

KNOWLEDGE IS NO GUARANTEE FOR BEHAVIOUR CHANGE.
Just learning about historical facts does not have a 
lasting impact on learners’ perceptions and attitudes. 
Remembrance education is no vaccine against extremism, 
prejudice, or discrimination.
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THE PAST SHOULD NOT BE USED AS AN INSTRUMENT. 
Sometimes people ‘use’ historical events to support 
their own agendas. Political leaders, for instance, can 
manipulate history by stressing narratives which are 
helpful for their cause (e.g. building an identity or an enemy 
image). However, manipulating the past also happens 
in the classroom, even with the best of intentions. This 
could happen, for example, when teachers present the 
past in an anachronistic way, using their contemporary 
frames of reference and forgetting that people in the past 
perceived the world differently. 

For example: The standards of human rights laid down in 
the 1948 Universal Declaration of Human Rights may seem  
self-evident to you and your pupils. However, it is not advisable 
to use this declaration as the standard for assessing or 
condemning historical facts without taking into account the 
historical context.

MORAL JUDGEMENT IN TEACHING ABOUT THE PAST SHOULD BE 
AVOIDED. 
Moral judgements narrow one’s view on history: we use 
only the perspectives that confirm our morals. However, 
the past is always a complex and refractory reality, and 
deserves to be studied in its total complexity. For this 
reason, try to promote multiple perspectives about the 
same event. This will help your students to develop their 
own opinion about the topic, and further develop their 
ability to engage with and argue it.

Avoiding these pitfalls will allow you to develop what can 
be defined as a ‘safe approach to remembrance education’, 
and help you to foster students’ reflection, and turn them 
into active and engaged members of society.
 

1
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REMEMBRANCE EDUCATION 
LEADING TO REFLECTION

The practice “Ordinary Heroes”, 
from Kazerne Dossin, can help 
you to introduce the concept of 
victim/bystander/perpetrator in 
your classroom, and to tackle the 
concept of civic engagement in 
the past and today. You can also 
use the practice on propaganda 
from the Living History Forum to 
help your students understand 
the concept of the Filter Bubble 
and tackle their own attitudes.

Quality remembrance 
education is an invitation to 
reflect on the contemporary 
relevance of the past. This 
reflection means bridging 
the gap between the past 
and present by formulating 
critical questions and 
engaging in fundamental 
debates. This process 
may not lead to clear and 
uniform answers or ready-

LOOKING FOR THE HISTORICAL ROOTS OF CONTEMPORARY ISSUES. 
Try to map how history has determined and still 
determines the present. For instance, in the Netherlands, 
some people protest against Zwarte Piet, the black 
servant of Sinterklaas (the Dutch version of Santa Claus). 
This example is an opportunity to explore the connection 
between today’s Dutch Christmas tradition and the 
history of the Netherlands as a colonial power.

1

made recipes, but can 
sharpen the students’ 
critical spirit, along with 
their sense of complexity, 
nuance, and multiple 

Interested in this practice? 
Go to the RETHINK website 
to access extra materials.

narratives. There are two different approaches you could 
use to promote this kind of reflection: 
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LOOKING FOR LINKS BETWEEN THE PAST AND PRESENT. 
This might be, especially for the less experienced 
teachers, harder to do. On the one hand, we see how 
people sometimes equate contemporary challenges to 
historical contexts, such as the  Inquisition, apartheid, 
colonialism, concentration camps, or Nazism. These 
kinds of comparisons often serve political goals. At the 
other extreme, we hear some historians state that “the 
past is a foreign country” with a completely different 
and incomparable logic. It is, at times, complex to tread 
between these two points of view and make the past 
relevant for today. Remembrance education can help 
you to do that, by stimulating ‘historical comparisons’. 
Historical comparisons invite us to reflect on similar 
tendencies in different historical contexts, including 
similarities and differences. To achieve this goal, you can 
try the following approaches:

Explore how people reacted in different historical 
contexts to a certain problem or phenomenon (e.g. 
resistance/collaboration/bystander apathy in war, 
occupation, crisis, or genocide); 

Study how the rise of radical ideologies is related to 
the experience of profound social upheaval or crisis 
(e.g. in the case of the rise of totalitarianism in the 
1930s vs. the rise of authoritarian regimes today); 

Investigate how certain processes or mechanisms 
– like discrimination, exclusion, polarisation, or 
radicalisation – occur in different periods or contexts 
(e.g. the factors that play a role when ordinary people 
become perpetrators of collective violence).

2
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REMEMBRANCE EDUCATION 
LEADING TO ACTION 
We know that we will never be able to distil uniform 
‘lessons’ from the past. Crucial differences between 
historical contexts will always prevent us from finding 
definitive recipes for action. However, it should not prevent 
us from looking for socio-educational and future-oriented 
significance in past events.

MAKING PEOPLE AWARE OF THEIR OPTIONS FOR ACTION. 
The first way history can gain normative character is by 
exploring the possible options for action in the present. 
This does not mean making simple analogies between 
the past and present, but critically exploring the different 
options for action presented to people throughout history.  

MAKING PEOPLE AWARE OF THE POSSIBILITY OF CHANGE.
Remembrance education should not only focus on horror 
and suffering, but also pay attention to how human 
rights have developed throughout history (i.e. abolition 
of slavery, women’s suffrage, LGBTQ rights, etc.). Through 
historical comparisons, you can make your students more 
aware that change is inherent to social reality, and that 
each individual can play a role in society.

STRENGTHENING ATTITUDES. 
Remembrance education can help you strengthen a series 
of attitudes in your students, including: 

• Critical attitude towards mechanisms of power;
• Sensitivity towards multiperspectivity;
• Willingness for social engagement (as opposed to 

indifference or cynicism);
• Critical sensitivity towards violence.

3

2

1
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To make the learning process more concrete for students, 
you can clearly express which attitude you would like to 
develop with each particular activity.

Something to keep in mind when you aim to strengthen 
attitudes is that there is a difference between empowering 
students to become critical citizens who are able to 
think for themselves, and forcibly pointing them in a 
certain direction – even if that direction is human rights, 
multiperspectivity, pluralism, and democratic values. To 
avoid this, you could consider these social values as the 
framework in which diverse opinions and actions can 
grow, and not the content of the lesson itself. In this way, 
you will be able to encourage your students to develop 
critical questions and to challenge the content, and 
ultimately understand and approach these social values 
at their own pace.

MAKING STUDENTS AWARE OF ‘SITUATIONAL DYNAMICS’. Finally, 
remembrance education can help you to make your 
students aware of their ability, whatever the circumstances, 
to resist, deviate, or engage with the status quo in the 
name of what they believe in. 

At the same time, research findings indicate that a 
very small number of people are capable of resistance 
in extraordinary contexts of mass violence or genocide 
(situations that are often studied in remembrance 
education). In situations where state structures have 
been destroyed, many ordinary people become involved 
in extreme violence. In historical sociological research, 
we speak about ‘situational dynamics’ that shape human 
behaviour. Studying these types of contexts can show 
us and our students how we as a society should avoid 
situations in which violent behaviour becomes normalized.

4
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REMEMBRANCE AND 
CONTROVERSIAL ISSUES 

Dorina Xheraj-Subashi, Nena Mocnik

Remembrance education often deals with controversial and 
highly sensitive periods of the past, characterised by violence 
and discrimination. This past is thus often surrounded by 
controversy. When you teach about controversial issues 
there are several challenges that arise, including:

• The style of teaching, and especially the risk of bias 
(teachers’ attitude);

• Potential negative impacts on students’ emotions and 
attitudes;

• The necessity to create a safe learning environment to 
prevent discussions from overheating.

An additional challenge that teachers (especially less experienced ones) 
can encounter is a lack of confidence when approaching topics that 
they feel they don’t know enough about. This challenge is not tackled 
in this handbook. However, the second part of the handbook will focus 
on methodologies that you can use in your teaching practice, as well as 
links to ready-to-use practices and to specific sections of the RETHINK 
e-Learning platform, which aims at providing more knowledge and insights 
on Remembrance education.

The next few chapters will deal with these challenges.

Over the last few decades, history education has moved 
from a transmission of a single story to include historical 
thinking (how historians know things about the past) and 
attention to historical consciousness, where students learn 
to think about what constitutes evidence about the past 
and how we assess and construct accounts of the past. 
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At the same time, there lies a danger of reconstruction for 
political reasons, especially when it comes to sensitive pasts 
and remembrance. Collective memories are often created 
under the influence of political, social, and ideological 
factors. This might mean that certain reconstructions and 
narratives about a sensitive past only select historical facts 
and events that serve a particular purpose. For example, 
some countries may reconstruct their Holocaust history, 
ignoring the collaboration of their government with Nazi 
Germany in order to put the country in a more positive light.
When dealing with controversial remembrance topics, 
consider the following suggestions:

Encourage your students to start a small-scale project 
to disentangle the controversial topic or theme. For 
example, you could ask them to research how different 
narratives were created, how propaganda was used to 
create them, which reconciliation efforts were put in 
place after the events took place. 

Encourage your students to have intercultural 
exchanges with peers from different groups as a 
way of to kick off the conversation. You could start a 
school partnerships with another school in Europe, for 
example, or ask them to interview people in their city 
that come from a different cultural background.

Cooperate with different stakeholders such as families, 
retirement homes, museums, and local authorities to 
enrich the learning experience.
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REMEMBERING CONTROVERSIAL PERIODS:

TEACHING ABOUT 
THE HOLOCAUST
Many educators are reluctant 
to explore the history of the 
Holocaust with their students 
because of the perceived 
difficulties in teaching the 
subject. They are overwhelmed 
by how to convey the scale of 
the tragedy, the enormity of 
the numbers involved, and the 
depths to which humanity can 
sink. 

They wonder how to develop their 
students’ understanding of the 
Holocaust without traumatising 
them, worry about their students’ 
possible reactions to this aspect 
of history, and how to deal with 
inappropriate behaviour in the 
classroom, such as giggling or 
expressing anti-Semitic and 
racist remarks. 

While it may appear daunting, 
experience has shown that the 
Holocaust can be successfully 
taught to students and can 
impact positively on students’ 
attitudes and behaviour.
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REMEMBERING CONTROVERSIAL PERIODS:

TEACHING ABOUT 
THE COMMUNIST 
REGIME IN ALBANIA
An important issue regarding the 
discussion of controversial issues 
about remembrance is the so-
called ‘memory of communism’. 
A concern following the collapse 
of the totalitarian communist 
regimes has been the right 
to access files that had been 
compiled on citizens during the 
communist era. This became one 
of the most sensitive issues for 
post-communist governments. 
Recently, Albania enacted a law 
that allows its citizens open 
access to such security files. 
Additionally, the country started 
to deal with its past through 
remembrance education, 
drawing on the experience and 
existing practices of Holocaust 
remembrance education. To face 
those issues, new museums 
and memorials emerged where 
the main point was showing the 
personal histories and memories 
of victims by teaching about 
the past with the help of eye-
witnesses and/or survivors 
themselves.
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POST-CONFLICT 
SETTINGS

Nena Mocnik, Holocaust Education Trust Ireland

History education in 
post-conflict society is 
particularly challenging 
as teachers often find 
themselves in the role of 
mediators and counsellors, 
charged not only with 
communicating historical 

In the module of the RETHINK 
e-Learning platform “Applying 
Multiperspectivity to Remembrance 
Education”, you can find more 
insights on how memory is 
constructed and how the same 
event can be experienced in various 
ways by different actors.

facts, but also tackling their students’ emotional triggers 
and (post-)traumatic stress. When post-conflict settings 
remain insecure, it becomes risky and challenging to 
address controversial and contested histories. Entering the 
classroom in a post-conflict setting, therefore, requires a 
degree of critical reflection on the educator’s part toward 
their own personal narratives and experiences – especially 
if they survived and/or witnessed the conflict themselves. 

Educators are encouraged to confront their own biases 
and assumptions, and take an honest position with 
regards to the mainstream historical narratives. Teaching 
a history class about a recent violent conflict is complex, 
sensitive, and emotionally exhausting for both the teacher 
and students; but if prepared thoughtfully and carefully, it 
carries reconciliatory potential that can impact individuals’ 
lives positively in the long term.

A history class that addresses recent violent eruptions 
can be particularly risky, as it can easily evoke suspicions 
of unfair side-taking or even propaganda. While a biased 



22

and propagandistic approach to history education may 
further nurture social divisions, past research has shown 
that cultivating skills of critical examination, dialogue, 
mutual empathy, active listening, and engaging in positive 
dissolutions after the conflict might also contribute to 
peaceful societies and reconciliation among post-war 
generations. Teaching in such a context has great potential 
for promoting and integrating socio-emotional learning, 
and fostering a supportive class environment rather than 
seeking for a ‘single truth’. 

In recent years, several approaches have been identified as 
good practices to assist history educators in post-conflict 
societies to promote stability and sustainable peace. 
While the content (what we are teaching) is important 
but not always negotiable, the methods (how we teach) 
can encourage positive, welcoming, and open-minded 
responses from students, as well as be subject to the 
teacher’s discretion. 

When teaching in post-conflict settings, you should: 

Replace one-sided presentations of grand narratives 
and heroic or victimised images with conversation and 
live dialogue to increase the understanding of ‘multiple 
histories’ and multiperspectivity. When students are 
exposed to a wide range of evidence rather than limited 
one-sided opinions, they are encouraged to learn the 
skills of critical analyses of causes, effects, myth (de)
construction, and ideological mechanisms that fuel 
social divisions. 
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Strive to provide a deeper understanding of pre-
existing narratives. Take examples from daily life: 
media, everyday conversation, public events, etc.

Connect local and contemporary historical events with 
global and more distant contexts. This can enable you 
to compare different perspectives of the same event, 
and help you to transition to topics that are personally 
and emotionally closer to your students, and which 
therefore may spark harsher reactions.

Acknowledge the emotional journeys of all students 
in the classroom and consciously make space for 
emotions. When students are triggered by the content, 
only to be shut down by the teacher, this behaviour 
encourages historical silence and collective amnesia. 
Allocating a couple of minutes of your class to reflect 
on and evaluate the students’ emotional state, as well 
as sharing your own experiences, can enhance trust 
between the teacher and students, and generate a 
sense of a mutual learning.

Foster the skills of active listening: a mutual exchange 
of hearing and being heard teaches everyone patience 
and empathetic understanding of different, even 
conflictual, narratives. Active listening prepares 
students over time to witness without triggering 
destructive emotions, as well as perceiving and 
accepting others through their own story and their 
individual experiences. This is particularly important 
when the grand narrative marginalises and demonises 
particular groups.



24

Draw knowledge from the broader spectrum of 
humanities as historical events have an important 
impact on current socio-political dynamics. You could 
think of collaborative classes with teachers from other 
subjects (e.g. philosophy, psychology, or sociology).

In my research and practice, I focus on reconciliation and restorative 
justice processes in Bosnia-Herzegovina and the intergenerational 
dynamics between survivors and post-war youth. Among others, 
I have applied the Ordinary Heroes practice in an ethnically mixed 
group in Mostar, where the scars of the war still deeply divide the 
population. Nationalistic narratives support the understanding 
of history in a partial and biased way, while at the same time war 
dynamics beyond a ‘victims and perpetrators’ binary are hardly ever 
considered. 

To understand the spectrum of roles we play in peace and war, we 
first looked at bullying at school, a topic all students are familiar 
with and witness daily. Students easily identified not only as the 
bullies or the bullied, but also as those who see, hear, support, and 
ignore the violence (ie. bystanders). From this very concrete everyday 
experience of microaggressions, it was easier to transition to a more 
complex, macro-violence context: starting with remote examples of 
slavery in the Caribbean, and ending with the war at home in Bosnia-
Herzegovina.

Nena Mocnik, expert in the RETHINK project

Interested in this practice? 
Go to the RETHINK website 
to access extra materials.
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ALTERNATIVE AND COMPETING 
NARRATIVES OF REMEMBRANCE

Paula Cowan, Holocaust Education Trust Ireland

The increase in alternative and competing narratives is 
a complex challenge for educators. This is the case in 
post-conflict contexts, but also in relation to Holocaust 
remembrance and to rememberance education more in 
general. 

Competing and contested 
narratives of history and 
remembrance require great 
sensitivity from teachers 
and educators to different 
and newly emerging national 
and educational narratives. 
Moreover, the teaching of 
these is very context-specific and there is no ‘one-size-
fits-all’ solution. To deal with alternative and competing 
narratives, and to encourage critical thinking for your 
students, you can:

Apply multiperspective approaches where students 
work with different interpretations of the event.

Use primary sources that represent a range of views 
and ask your students why different groups may see 
the same event in different ways.

Look for expert/reliable historical sources, such as the 
Yad Vashem and United States Holocaust Memorial 
Museum websites for information on the history of the 
Holocaust. 

For more insights on how to use 
multiperspectivity in remembrance 
education, you can have a look at 
the “Applying Multiperspectivity 
to Remembrance Education” 
module on the RETHINK e-Learning 
platform.
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More information on the use and selection of primary sources is available in 
the methodologies section of the Handbook. You can also use the practice 
on “An Archive more important than life”, from Jewish Historical Institute, 
and the practice on “17 letters – for the last time and forever” from the 
Montreal Holocaust Museum.

Interested in this practice? 
Go to the RETHINK website 
to access extra materials.
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SAFE LEARNING 
ENVIRONMENT

Paula Cowan, Nena Mocnik

One key principle for dealing with remembrance is that 
educators need to achieve and maintain an environment 
where students feel confident to participate without fear of 
judgmental intervention by the educator and their peers, and 
where learners can express alternative views respectfully 
without causing discomfort and negatively impacting other 
students’ participation. This educational environment is 
based on wellbeing, where an openness to others’ views, 
mutual respect, and a willingness to accept an exchange of 
ideas is expected and encouraged. 

At the same time, it is important that teachers underline 
how a safe learning environment like the one described 
above is not ‘value-free’ (Humes, 2012, p.14). This warning 
is particularly relevant, for example, to educators whose 
learners deny the Holocaust or the specificity of the Jewish 
experience during the Holocaust, or glorify the Holocaust 
due to their ingrained personal beliefs or preconceived 
views. Freedom of speech is not an unconditional right; 
learners cannot offend or intimidate other learners’ or 
expound racist, anti-Semitic, anti-Roma, homophobic, or 
sexist ideas.
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There are a series of steps that will help you, especially when 
designing your first remembrance education activities, to 
promote a safe learning environment:

DEVISE (WITH STUDENTS, IF POSSIBLE) APPROPRIATE RULES for 
establishing and maintaining a safe learning environment, 
e.g. no singling anyone out, time out for disrespectful 
participants, etc. 

CLARIFY TO STUDENTS the nature of what makes the issue 
sensitive  or controversial;

ANTICIPATE DIFFICULTIES that may arise beforehand and 
devise strategies to address them;

CRITICALLY REFLECT ON YOUR OWN STANCE and encourage 
students to do the same, to emphasise what a lack of 
critical reflection can lead to (Oulton et al., 2004);

DEVISE OPEN-ENDED QUESTIONS and develop learners’ 
participation in reasoned discussion to promote dialogue;

USE EXISTING STUDENT CULTURAL, ETHNIC AND RELIGIOUS 
DIVERSITY to encourage student contributions of personal 
accounts of experiences of racism, discrimination, or 
prejudice.
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A Checklist to Support Teachers and Educators in creating a 
safe learning environment:
• Do you know the safety regulations in a given context?
• Can you identify risk factors, to support and encourage  

or confront your learners?
• Can you adapt your teaching to meet your learners’ 

changing needs and dynamics?
• Can you react quickly to secure or change your workshop 

or lesson?
• Do learners know the rules of participating in a safe 

learning environment?
• Are learners aware of the importance of encouraging  

pro-social behaviours and conveying empathy towards 
one another?

My name is Áine and I work with HETI in Dublin, Ireland. I organised 
for a local Scout group (aged 16–20), to participate in the workshop 
Ordinary Heroes, which allows students to examine current attitudes 
to situations of social injustice by comparing them to the attitudes 
of people during the Holocaust. I invited the participants to become 
involved in establishing rules for how we would behave and treat each 
other during the workshop. I suggested the use of positive rather than 
negative language, and the offering of solution-based opinions rather 
than criticisms. To generate sharing in the group, I encouraged them 
by sharing my own experiences of being a bystander and upstander. 
We resolved to share and discuss with others outside the group and 
to think critically and respond affirmatively to ideas of action and how 
we can be better citizens to create an inclusive society for everyone.

Irish educator involved in the RETHINK project

Interested in this practice? 
Go to the RETHINK website 
to access extra materials.
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TEACHERS’ 
ATTITUDES

Dorina Xheraj-Subashi, Mémorial de la Shoah, 
Ruth Sutton, CESIE

Educators need to reflect on their own attitudes and 
behaviours carefully as part of the process of developing 
competencies to address challenging topics with young 
children. Among the barriers for adults are their own 
prejudices about people, limited knowledge of history, and 
beliefs about students’ capacity to deal with complicated 
and persistent problems. 

Teaching can always be viewed from various perspectives. 
One option is to interpret teaching as a special form of 
communication. 

Interaction and communication within the teaching/learning group is 
specifically important when using recorded or filmed eyewitness interviews. 
The fact that the environment is a key factor in shaping education and 
teaching is self-evident, and it plays a major role in the use of video 
interviews. This factor is introduced into the teaching situation through the 
teacher’s opinions and attitudes and also through the media and materials 
provided. For further discussion, see the chapter Use of video testimonies in 
the methodologies section of the Handbook, and the module on “Teaching 
with Video Testimonies of Victims of National Socialism” in the e-Learning 
platform. 
You can also use the practice “Fliehen von dem Holocaust” from _erinnern.
at_

From the teacher’s perspective, it is important to create a 
positive learning environment with an active pedagogy and 
a student-centred approach. When dealing with Holocaust 
remembrance, you need to present the topic in a safe, 
age-appropriate way. The Holocaust challenges many 
assumptions that young people may have about the nature 
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of society, progress, civilization, and human behaviour. 
Students may have defensive reactions, negative feelings, 
or an unwillingness to go deeper into the history of the 
Nazi period or of the Holocaust. A trusting atmosphere is 
important in order for such issues to be openly addressed 
and discussed. 

It is important to create a learning environment where 
students are given space and time to reflect, encouraged 
to ask questions and listen to a range of responses, discuss 
their thoughts and fears, and share ideas, opinions, and 
concerns. Your role should be to facilitate rather than to 
lecture, and young people should be encouraged to play an 
active role in their own learning.

Every educator has the potential to inspire and catalyse 
the learning process. Preparation in terms of content 
and commitment, on the one hand, and a clearly defined 
teacher/educator-student relationship on the other, are of 
great importance.

The concept of “Safely in… safely out” is a key philosophical 
concept of teaching the Holocaust. It means that when 
you teach the topic, you need to focus on the stories and 
people’s journeys. Telling the stories before, during and after 
the Holocaust, helps students live the event and better 
understand the victims, bystanders and perpetrators. What it 
means, in practice, is guiding students through a challenging 
topic and ensuring they come out safely on the other side with 
understanding, compassion, and knowing that their questions 
have been answered.

There are two competences that you should bear in mind 
when dealing with remembrance education with your 
students:
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YOUR PERSONAL FACILITATOR STYLE;

YOUR CAPACITY TO DEAL WITH EMOTIONS IN THE CLASSROOM.

ABILITY TO FACILITATE 
This requires you to provide processes, tools, and techniques 
in order to keep activities on track and get work accomplished 
effectively. It also means ensuring the quality of the lesson 
by aiming to achieve the educational objectives and being 
capable to adapt to students. It means that the proposed 
methods should be stimulating and encourage students to 
engage in the learning process. 

1
2

During the upscaling phase, the following practices have been 
recognised by students as stimulating and engaging:

• “Fliehen vor dem Holocaust”, 
from _erinnern.at_;

• “17 letters – for the last time and forever”, 
from the Montreal Holocaust Museum;

• “History is postered up”, 
from the Mémorial de la Shoah;

• “Ordinary Heroes”, 
from Kazerne Dossin;

• “Kindertransport”, 
from the Living History Forum.

As a facilitator, you will also cover the role of:

• A consultant who designs work sessions with a specific 
focus or intent. You should be the architect who designs 
the lesson by adapting the methods, educational 
objectives, and learning environment to the students. 

Interested in these practices? 
Go to the RETHINK website 
to access extra materials.
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Having a specific facilitation style will allow you to engage 
with interesting dynamics that foster the participation 
of each and every student.

• A guide that provides a safe and caring environment for 
all students. Facilitators need to be empathetic and help 
participants to resolve conflict.

• Someone who brings out the full potential of working 
groups, drawing out participation from everyone, 
especially to ensure the learning process of students 
with specific needs through inclusive methods.

ABILITY TO DEAL WITH EMOTIONS
Emotional intelligence is the capability of individuals to 
recognise their own and other people’s emotions, to discern 
between different feelings and label them appropriately, to 
use emotional information to guide thinking and behaviour, 
and to manage and/or adjust emotions to adapt environments 
or achieve one’s goals. Being emotionally intelligent may be 
extremely challenging if students make statements or share 
views and beliefs that trivialize inequality, anti-Semitism, 
racism, violence, genocides and/or mass violations of 
human rights, or if they voice conspiracy theories.

In such cases, you should react appropriately. It is natural to 
be concerned, and a first reaction may be to avoid engaging 
in a sparring match with your students or preaching to them 
(which usually produces the opposite effect). On the contrary, 
it is vital not to shy away: silence may convey the message 
that the behaviour is condoned or even irrelevant; it is better 
to address sensitive topics directly, honestly, and openly 
with students to catch the opportunity to assess critically 
what was said by discussing issues and resolving conflicts.
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To do so, you should choose the adequate time and context to 
address the issue either in a personal discussion or with the 
whole class. Secondly, you should investigate the background 
(and rationale) of any controversial statement. Students may 
have lacked words and tools to express their thoughts about 
an issue or they may be merely repeating something that they 
have learned or picked up elsewhere. In the first case, you can 
assist them to find alternative ways of expressing concern. 
In the latter, it is important to remember that a set of values 
is strongly influenced by our own stories and the way we 
live our lives. Therefore, you will have to confront students’ 
preconceptions and explore how they come to be accepted by 
the student before trying to make them discard their opinion.

Discussion is key, and it may happen properly, only if students 
are provided with an environment in which they can feel 
confident to identify and express their own ideas and opinions 
safely. You should try to provide the student with as much 
information as necessary to develop their views on the subject, 
while making them aware of different perspectives. This is 
essential to empower them to assess what they said critically.

Practical Tips on how to model and encourage a language 
that fosters a safe learning environment.

Use the first-person as much as possible, especially when 
discussing opinions. Using “I” to start a phrase (“I think that your 
ideas are not entirely correct….”) rather than “you” (“Your ideas 
are wrong”) creates, in fact, an atmosphere in which learners 
can immediately practice multiperspectivity, and encourages 
respectful discussion. Opinions should be encouraged, but you 
should also always ask students for sources that support their 
point of view. 
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Your action should focus on:

KNOWING YOUR OWN EMOTIONS. Knowing oneself and the full 
perception of feelings is a key component of emotional 
intelligence. The ability to recognise our feelings at any 
time is of particular importance for the development of 
our skills and self-discovery.

MANAGING EMOTIONS. Control over feelings and expressing 
them in an appropriate manner is a skill that is closely 
linked to self-understanding. 

BEING SENSITIVE TO SUBTLE SOCIAL SIGNALS that suggest the 
students’ needs or desires.

PAYING ATTENTION TO EMOTIONAL CUES and listening to them.

DISPLAYING SENSITIVITY AND UNDERSTANDING of students’ 
points of view.

PROVIDING AID TO YOUR STUDENTS based on the understanding 
of their needs and feelings.

CONTROLLING YOUR NON-VERBAL COMMUNICATION and 
awareness of the effect of body language, including 
voice, facial expression, posture, position in the room, 
movement, and gestures.

BEING AWARE of the language you use and model, and 
encourage good use of language, while trying to suggest 
alternatives for unfortunate language choices.
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INCLUDING STUDENTS WITH 
DIVERSE BACKGROUNDS

Nena Mocnik, CESIE

Often, teacher training and the training to become a history 
teacher does not equip you to fully embrace the diverse 
family and collective histories that students bring to the 
classroom. Especially during the first years of teaching, this 
might result in a lack of confidence, sensitivity, expertise, 
methods, and knowledge to deal with topics of diversity 
and multiperspectivity. Consequently, some teachers might 
be inclined to see diversity in the classroom as a problem 
rather than a benefit (see: Mahon 2006; Talib 2006).

The ability to value diversity in the classroom is closely 
linked to multicultural competences in history teaching, 
which consist of three elements (Miranda, 2014):

• Awareness;
• Knowledge of different cultures;
• Multicultural skills. 

AWARENESS
To value diversity in the classroom, one first has to be 
aware of it. To do so, you could pay attention to:

Recognising different identities among your students, 
and how these impact their learning process;

Actively listening to all students, paying particular 
attention to those who experience life differently 
because of their background;

Addressing topics that might be difficult because they 
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relate to diversity;

Connecting historical events with present forms of 
structural violence or discrimination;

Planning your lessons carefully to prevent uncomfortable 
and traumatising experiences, while still stretching 
your comfort zone and that of your students.

CULTURAL RESPONSIVENESS
Culture as a learning context plays an important role in 
the students’ cognitive development. In a multicultural 
history classroom, the idea of what is important (values), 
what one thinks is true (beliefs), and how one perceives 
how things should be done (norms) might enhance the 
ability of multiperspectivity and dialogue, especially in 
cases of contested historical evidence. It is also important 
to remember that what we include or exclude from the 
history curricula highly depends on our own cultural and 
socio-political context. To become a culturally responsive 
teacher, you should:

Question your own biases and stereotypes; 

Engage in a mutual exchange of learning, rather than 
practicing passive approaches; 

Be curious to learn about your students’ (family) 
histories and background.
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VALUING PUPILS’ SKILLS
In times of technological advancement, students often 
have rich knowledge and access to information that 
explore their own family histories. As a teacher, you can 
make space for this knowledge by:

Including study materials that relate to the students’ 
cultures;

Encouraging students to propose their own sources;

Exposing students to the various experiences of local 
community members and representations of different 
cultures;

Including classroom projects in your teaching practice 
where students can explore and share with others 
their own histories.
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METHODOLOGIES 
AND APPROACHES

Jewish Historical Institute, EUROCLIO

In this chapter, you will find a list of methodologies used by 
the practices that have been selected and tested by project 
partners and experts. The objective of this chapter is not 
to provide a comprehensive list of remembrance education 
methodologies and approaches, but to present tips and 
tricks of how to use the following practices in your context:

• Multiperspectivity;
• Use of primary and secondary sources;
• Role-play;
• Deep learning;
• Use of video testimonies;
• Involvement of professionals who are not teachers.
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MULTIPERSPECTIVITY
Ruth Sutton, Martin Liepach, Judith Geerling

In this teachers’ guide, 
multiperspectivity is defined 
as an approach to education 
that allows for the learner to 
look at issues from:

• More than one standpoint (angles, times, social class, 
etc.); 

• More than one perspective (frame of reference, culture, 
theoretical paradigm or mind-set). 

In other words, multiperspectivity provides access to 
different information about an event (different descriptions), 
and access to competing opinions about an issue or event 
(different interpretations).

Multiperspectivity helps learners to understand that a 
coexistence of opinions is possible within a diverse society, 
and that this can be a source of exploration and discussion, 
rather than a cause for discord or violence. To promote 
multiperspectivity, you should assist learners in exploring 
not only differing perspectives, but also in understanding 
how they interrelate, how they shape each other, how they 
change, and why this occurs. 

To promote multiperspectivity in the classroom effectively, 
you can:

• Give students both primary and secondary sources on 
one or more historical events which took place in a 
country highly different from their own, making sure that 

For more information on 
multiperspectivity in remembrance 
education, please have a look 
at the module on the RETHINK 
e-Learning platform “Applying 
Multiperspectivity to Remembrance 
Education”.
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there is a chronological gap between the primary and 
secondary sources. This way, students will be introduced 
to multiperspectivity without being asked to deal with 
competing opinions about sensitive contemporary 
issues.

• Capitalize on group work by giving each group different 
resources about the same event. Then, ask students to 
compare and contrast these resources, and to answer 
the question ‘why?’ (e.g. “why does source A say this 
and source B say that?”).

• Rely on role-play or other activities that help students 
to put themselves in someone else’s shoes. To do so, 
you should ask students to look at things from a first-
person point of view, rather than as a neutral outsider.

• Present students with methods to distinguish fact 
from opinion. For example, you could select a specific 
event and give them different resources from different 
standpoints (seeing the same facts from different times 
or different vantage points), followed by resources on 
the same facts, but expressing different opinions. 

• Ask students to express their opinions on an issue 
(very briefly). Then, ask them to debate the same issue, 
from the opposing standpoint. Make sure you provide 
resources and examples of good phrases/vocabulary to 
discuss the topic in a respectful manner.

• Support independent research. In addition to providing 
learners with resources showing more than one side of an 
issue, you can prepare homework that requires students 
to research archives, museums, the local census office, 
etc. with broad questions, rather than asking questions 
that have only one answer.

• Encourage learners by rephrasing your questions and 
asking them about their own opinion/reasoning. For 
example, you could ask not only “In your group, what 
does resource X say happened in day Y?”; but also “What 
do you think of day Y?”, and “How did you come to this 



42

conclusion?”. That way, you will help students develop 
their research skills and awaken their curiosity. You will 
encourage them to think actively when they consume 
news, rather than accept information passively, or 
assume that their job is to provide unopinionated 
answers when the teacher asks questions.

If you are considering using multiperspectivity in class, you 
should be aware of:

• The acceptance of ‘alternative facts’ as valid as proven 
facts. Learners sometimes fail to understand the 
difference between facts and opinions, and believe that 
‘competing facts’ can co-exist as competing opinions 
do. For example, some learners might accept that the 
moon landing did not happen, because fact X says so.

• The so-called equivalence of experiences. By looking at 
issues from many different angles and putting events 
in their context, learners may start to assume that all 
experiences are equal. They may think that if a witness/
victim/source claims that their experience was terrible, 
then their statement should be regarded with the 
same objectivity and sensitivity dedicated to facts. This 
approach may in turn lead to a reconsideration and 
diminishment of the gravity of the Holocaust and other 
genocides.

• Relativism; for example, making analogies with the 
Holocaust. Comparing two distinct historical events 
requires proper historical contextualisation of the 
complexities and differences, whereby the differences 
are seen as equally important as the similarities. This is 
where the concept of ‘historical comparison’ that was 
introduced in the chapter “Making the past relevant for 
today” comes into play. Comparing genocides can be 
possible and legitimate. However, it is not the same as 
comparing the suffering of victims and one should refrain 
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from creating a ‘hierarchy’. Drawing parallels for political 
reasons, for instance, to reduce the negative aspects 
of one’s national history, or to diminish or trivialise the 
Holocaust, is to be avoided at all costs.

USING PRIMARY AND SECONDARY 
SOURCES

Martin Liepach, Jewish Historical Institute

RECAP: THE DIFFERENCE BETWEEN PRIMARY AND SECONDARY 
SOURCES

Sources can range from texts, graphical presentations, 
and eyewitness testimonies to pictures and objects that 
reveal something about the past. Historical sources, also 
known as primary sources, include texts, photos, paintings, 
and eyewitness testimonies which have a direct link with 
the event. They are generally differentiated from historical 
accounts, which are presented by an author (quite often a 
historian) and called secondary sources because they were 
produced afterwards by someone who wasn’t there.

The type and characteristic of each source determines how 
it can be interpreted and what insight it can give. Every 
source presents its own perspective of the past. 
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SELECTING SOURCES
 
When you want to use primary or secondary sources in 
your classroom, careful selection is essential. You can refer 
to the checklist below to select the best sources for your 
activities. Check that you select sources that:
• Reflect students’ interests, perspectives, experience, and 

previous knowledge (see also the section on including 
students with diverse backgrounds).

• Offer something new on the topic. Otherwise, these 
sources are not useful.

• Are authentic. Working only with secondary sources is 
not helpful.

• Help to develop historical imagination and consciousness. 
Remember that some sources are more suitable for 
students than others. For example, instead of using a 
legal text, it might be better to use the account of a 
person who was affected by the law or consulted in the 
formation of this law.

• Demonstrate alterity (otherness) and historicity (factual 
status). Students should gain an understanding of 
the specificities and distinctiveness of past realities 
compared to the present in which they live, and of the 
changeability of past realities. They should increase their 
awareness of the historicity of the source by learning to 
recognise that written history is a reconstruction and a 
perspective.

• Include different perspectives (multiperspectivity) in 
order to understand events and developments.

• Have an appropriate length and use an appropriate 
language. Do not overtax your students by using sources 
that are too complicated. On the contrary, do not under-
challenge your students by shortening the text. There 
should be something left to discover for them.
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• Didactic value of the source. Select sources that include 
knowledge students can use throughout their learning 
journey.

When selecting sources, also keep in mind the methods 
you want to use:

• Think about creative ways to use the sources. A critical 
analysis of a source is essential, but there are many 
ways to do this. Two of them have been presented in 
the practices used during the RETHINK project, available 
on the project website. Specific tasks and activities of 
relevance should allow students to produce tangible 
and visible results while working with sources.

• With your students, try to compare primary sources with 
secondary sources. Both sources supplement each other 
and give students additional perspectives. This will help 
you to begin a discussion about history and memory.

Finally, if you are less experienced in teaching using primary 
sources, remember that when you teach your students how 
to analyse a source, you should:

• Start with the provenance: where does the source come 
from? Make sure that your students question the nature 
of the source and its origin. You can ask them: who 
produced this source? When was it produced? Where 
was it produced? Why?

• Complement the preliminary analysis with an historical 
source analysis, in which you help your students to 
question the author’s intentions. You can ask them: 
what do you see? Why is it like this? What message does 
the author convey? Was the source produced in order 
to keep a record for a specific audience or was it an 
‘unconsciously’ developed relic of its time? 
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USE OF ROLE-PLAY 
Paula Cowan, Martin Liepach

In this section, you will find suggestions about how to teach 
aspects of the Holocaust and other mass atrocities through 
role-play and simulations.

CONTRADICTORY VIEWS OF ROLE-PLAY

Some argue that simulations reflect poor pedagogy, discredit 
the memory of the victims, and trivialise the subject matter. 
They can also cause serious psychological upset to students, 
perhaps even damaging student-educator relationships 
and school-parent partnerships. There have been cases, in 
fact, in which attempts at developing students’ empathy 
for victims of mass atrocities led to classroom disruption, 
negative newspaper coverage of schools, or even suspension 
of teachers upon parents’ request.

Other maintain that if conducted appropriately, simulations 
and role-play activities can make a positive contribution 
to the students’ understanding of the Holocaust and other 
mass atrocities from the perspectives of bystanders, 
victims, and perpetrators. 

Unfortunately, there is little research that can help 
educators to understand exactly what the ‘appropriate’ way 
to conduct role-plays and simulations is. What is known 
is that educators should have a deep knowledge not only 
of the subject of the simulation activity and of the activity 
plan, but also of their students, for a role-play activity to be 
successful. Furthermore, Drake (2008) states that a strong 
rapport with students and teachers, and experienced 
teachers and facilitators are key to successful simulations.
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BEFORE THE ACTIVITY
• Check that your students have a good understanding of 

the historical context surrounding the mass atrocity that 
is going to be the subject of the activity. For example, 
in the case of an activity on the Holocaust, make sure 
that students have either an understanding of the Nazis’ 
rise to power or an understanding of Nazism and anti-
Semitism. If students do not have a sound understanding 
of the historical context, you should wait before starting 
your simulation: first, consolidate prior learning and 
consistently check student learning.

• Discuss with more experienced educators your learning 
intentions and activity.

• Consider whether this activity would benefit from 
informing the parents, and/or getting any parental input.

DURING THE ACTIVITY

• Give students a choice of scenarios or allow them to 
choose a suitable scenario, where they can apply their 
understanding of the topic and feel that they are in a 
safe learning environment.

• Avoid any deception with students and maintain honesty.
• Walk among the groups of students, providing appropriate 

support.

AFTER THE ACTIVITY

• Allocate time for an extensive debrief and reflection of 
learning.

• Encourage students to speak out about their experience 
with the activity. 
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DEEP LEARNING 
Martin Liepach, EUROCLIO

Deep learning goes beyond a basic understanding or surface 
knowledge and skill development. It involves developing 
one’s cognitive skills by applying one’s understanding of key 
concepts, ideas, and skills in advanced ways. This type of 
learning is essential in a knowledge-based, globalized, and 
technology-driven world. The diagram below illustrates the 
required skills.

DEEP 
LEARNING

Communication: 

communicate effectively 
orally, in writing and with 

digital tools (including 
listening skills)

Citizenship:

global knowledge, 
sensitivity and respect 

for other cultures, active 
involvement in human 

and environmental 
sustainability

Critical thinking  
and problem solving: 

to ask whether the things 
really are the way they 

appear to be

Character education: 

honesty, self-regulation 
and responsibility, 

perseverance, empathy, 
self-confidence

Collaboration: 

ability to work in teams, 
learm from and contribute 

to learning of others

Creativity  
and imagination:

considering and pursuing 
novel ideas, leadership  

for action

Information extracted from: Fullan, M. / Langworthy M. (2013) Towards a New End: New 
Pedagogies for Deep Learning. Seattle Washington. 

Deep learning skills are not specific to history and citizenship 
education, and are strengthened by a variety of subjects and 
approaches, including remembrance education projects 
and practices. However, they are essential for remembrance 
education. 
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To promote deep learning, you are required to take up a 
new and more complex role:

• As a designer of powerful learning experiences. In this 
sense, John Hattie’s research (2003) into the differences 
between experienced and expert teachers illustrates 
the importance of their role as a designer. To assume 
the designer role, you must know your students well, so 
as to design challenging projects that can activate deep 
learning, 

• As a source of human, social, and decisional capital 
in the learning experience. Teachers are continuous 
learners. A teacher with high social capital designs 
learning experiences which are relevant to their 
students, bringing in outside experts, and drawing on 
other teachers’ knowledge and experience.

• As a partner in learning with students, accelerated by 
technology. However, remember that more technologies 
will not help educators if they are headed in the wrong 
direction. Successful digital history education must start 
with a deep understanding of how historical knowledge 
is constructed and shared. 

To identify deep learning opportunities in your remembrance 
education project, you could ask yourself the following 
questions before designing the classroom activities for 
your project:

1. What are the enabling conditions? 
2. What are the students’ roles? 
3. How does technology enable and accelerate learning? 
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USE OF VIDEO TESTIMONIES OF 
VICTIMS OF NATIONAL SOCIALISM

Erinnern_at

Personal narratives are 
a powerful tool to help 
students understand the 
impact that historical 
events have on individuals, 
communities, and society as 

a whole. The inclusion of such sources into pedagogical 
practices has become widespread, especially in regards 
to the issue of National Socialism and the history of the 
Holocaust. Indeed, various organisations and institutions 
have established programmes to support both survivors who 
became active as contemporary witnesses, and educators 
who want to make the unique experience of being able to 
engage with such impressive characters possible for their 
students.

As important as such programmes and activities are, 
fewer and fewer students can benefit from them. Personal 
encounters with survivors are becoming rare and will 
eventually no longer be possible. For this reason, efforts 
have been undertaken in various ways to secure the legacy 
of survivors’ testimonies, most prominently by making 
audio-visual personal narratives available to students in 
the form of video testimonies. 

For more information and insights 
on the use of video testimonies, 
you can look at the module on 
“Teaching with Video Testimonies 
of Victims of National Socialism” on 
the e-Learning Platform.
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With the help of modern technology, once-intimate 
dialogues have been transformed into conversation offers 
for everyone, retrievable at any place or time, giving future 
generations the opportunity to experience survivors’ stories. 
Testimonies of this kind also offer the additional advantage 
of including new media into the learning environment and 
thus taking into account the everyday reality of students.
 
Video testimonies can be 
incorporated into education 
practice in a variety of ways. 
They can be experienced 
in a group with a projector 
or a whiteboard, during 
individual learning sessions 
on the computer, but also 
with a mobile phone or 
tablet as part of homework 
assignments. 

If you want to teach about the 
Holocaust by means of video 
testimonies, we recommend to try the 
practice “Fliehen von dem Holocaust” 
developed by _erinnern.at_:
http://www.erinnern.at/app-fliehen

Example of the use of testimonies: 
The USC Shoah Foundation – Institute for Visual History and Education

This institution provides access to more than 1,500 full life histories, 
testimonies of survivors and witnesses to the Holocaust and other genocides 
for guided exploration. Their learning website IWitness does not simply 
provide the videos themselves, but offers a wide range of multimedia-
learning activities. The IWitness Activity Builder enables educators to 
personalise their experience and develop their own activities. The website 
thus enables educators and their students to watch, search, edit, and share 
videos (and other content) within a user-friendly environment. IWitness does 
not require any software because its numerous options are available online 
and free of charge. _erinnern.at_ is responsible for the German version of 
IWitness. Most recently, a learning module focusing on the “Anschluss” was 
uploaded to the website.

Interested in this practice? 
Go to the RETHINK website 
to access extra materials.



52

To enable students to appropriately respond to what they 
see, thus stimulating active responses without running the 
risk of emotional overload, you should:

• Prepare students well on the topic at hand before 
approaching the testimonies; 

• Provide follow-up activities that offer students the 
opportunity to react to these experiences, voice their 
impressions, and express their emotions and opinions.

Integrating video testimonies into a learning environment 
means making them part of a well-structured learning 
process. Students should be encouraged to take an active 
role, work on tasks, and reflect on the testimonies.

I was using the app of _erinnern.at_ which includes Video Testimonies of 
Victims of the National Socialism in my history teaching for 16- and 17-year-
old students in Germany. The students had already had some lessons 
about the early years of the National Socialist dictatorship. What I like about 
this app is that students can choose between five biographies and within 
the biographies look at different aspects of the lives of the protagonists. In 
addition, they work with sources like photos, maps, and written documents. 
A timeline is meanwhile helping to frame the biographies in a historical 
context. Finally, the app is generating a PDF-document which shows the 
students their result, which they can share with others.
The students spent around 45 minutes working with concentration on the 
testimonies. Afterwards, they explained to me that they “really were dealing 
with the topic, not just listening”. This means they were engaging in active 
learning. For my preparation, I found the handbook extremely helpful.

A German teacher involved in the RETHINK project
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Remember that testimonies as personal accounts reflect 
individual perceptions and recollections. Part of the learning 
process should therefore be to reflect on what students 
have experienced and how they process these experiences. 
At the same time, testimonies can be enriched by additional 
documents such as photos showing the interviewee (in the 
past) or other personal documents. For instance, teachers 
could emphasize that these survivors were young people 
when they became survivors, as video testimonies of 
Holocaust survivors tend to be elderly people. 

Testimonies have great potential to increase the 
understanding of the Holocaust. They need to be integrated 
into a well-structured learning process, which will help 
students to gain an understanding of the complexity and 
diversity of experience during the event.

INVOLVING PROFESSIONALS  
WHO ARE NOT TEACHERS

Mémorial de la Shoah, Erinnern_at

There are multiple reasons for involving professionals who 
are not teachers and/or do not have experience in designing 
and implementing pedagogical activities. First, teachers are 
not necessarily in a position to deliver such activities due 
to their tight schedule, or lack the knowledge or skills to 
implement an activity that goes beyond their traditional 
area of expertise. Second, relying on another professional 
facilitates:

• dealing with a specific theme from a larger topic, in an 
interdisciplinary manner; 

• complementing the official history curriculum;
• broadening the students’ learning experiences.
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The following examples successfully combine a range of 
disciplines, techniques, and materials:
• Historical cinema, drawings, propaganda images, 

paintings, or portraits of artists to discuss the war years, 
or of certain aspects and stages of the Holocaust and 
other mass atrocities; 

• True stories, such as testimonies, and philosophy to talk 
about prejudices, exclusion, and racism;

• Photography to talk about the records and memory of 
the Holocaust and other mass atrocities.

• To increase the impact of the activity, make sure that:
• The professionals you want to work with are involved 

from the beginning in the design of the activity;
• Activities are regularly tested, adapted and amended to 

suit the students’ needs and interests.

As a teacher, I found this activity [L’histoire s’affiche] particularly impactful 
to show students how to decode images with political messages. A 
professional artist organised the activity. Students learned about how 
the concept of “propaganda” is used in WWII posters and how drawing 
(subject, colour, letters, light) is used to political ends. They were guided 
through drawing exercises through which they become aware of how to 
read pictures, how to put pictures in their own context, how to critically 
analyse them, and how propaganda functions.

A French teacher involved in the RETHINK project
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PREPARATION FOR A VISIT 
TO A REMEMBRANCE SITE 
Issues of remembrance can 
be sensitive and preparation 
when dealing with this topic 
is therefore very important. 
It is good practice to 
prepare students both 
emotionally and in relation 
to the historical context, 
especially for a visit to an authentic memorial site. 

PREPARATION FOR TEACHERS AND EDUCATORS

First of all, it is important that you try to adapt your content 
and teaching style to the group you will be  supervising during 
the visit, so you can provide a suitable learning experience. 
Effective preparation involves having knowledge of the age 
of the group, students’ first language, students’ level of 
knowledge of historical context, learning objectives for the 
students and students’ background (family, cultural, and 
social background). For a meaningful learning experience, 
you should also think about how the visit fits into the unit 
of study or the curriculum.

In particular, you should:

• Check that the content of the educational experience 
is suitable for the age of your students. To do this, you 
might need to reach out to the Head of Education at the 
site.

• Contact the education department of the institution/
memorial site. Ask about the possibility of participating 
in lectures/educational lessons/workshops during the 

For more information and insights 
on how to prepare for a visit to a 
remembrance site, you can look 
at the module “How to Handle 
Remembrance Site Visits: Before, 
During and After” on the e-Learning 
Platform.
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visit to the memorial site. Read the institution/memorial 
sites’ online or printed materials for teachers and 
students, with advice on how to prepare for the visit 
and practical comments.

• When choosing the type of activities and topics, take 
the needs and maturity of your students into account, 
the stage of education they are at, their age, and the 
relevant curriculum. Younger students may benefit 
from taking part in an interactive tour of the exhibition 
and workshops that are not overloaded with texts and 
historical information. It will be easier for them to identify 
with characters of their age, so it is worth looking for 
workshops that explore children’s experience. Young 
people can listen to a lecture, but they will also benefit 
from workshops on text interpretation and working with 
source materials, such as memoirs, diaries, and letters 
written during the war. 

• Check whether the site offers maps and other visual 
materials to help you navigate the site (these may also 
be useful to support follow-up or extension activities). 

• Inform the site educator what you expect from the 
activities, the capabilities, and limitations of the students, 
as well as the amount of time you have for the visit to 
the museum or memorial site. Provide information about 
the related activities in which students have taken part 
to-date, and about their level of knowledge about World 
War II (what books and films on the subject are known 
to them). 

• Tell the site educator if there are young people with 
physical or intellectual learning needs in the group. 
Inform them whether they include, for example, young 
people on the autism spectrum, and ask if the educators 
have the appropriate training to work with them. 

• Trust the educators leading the workshops. They are 
specialists in the field and are trained to communicate 
difficult topics even to very young audiences. Please try 
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not to answer the questions asked by the leaders on 
behalf of the students but allow time for students to 
think about the questions themselves.

BEFORE THE VISIT

Once you have decided to visit a memorial site, we advise 
you to discuss the purpose of the visit with the students, 
as well as their understanding of the historical context of 
the remembrance site. Try to gauge what they already know 
about the site and its context, and fill in any gaps that 
might be there. 

Remember that you should also prepare your students to 
cope with their emotional response. This involves exploring 
students’ expectations of the site. Many memorial sites offer 
maps of the site and other visual materials that you can have 
a look at with your students during the preparation phase. 
Keep in mind, however, that even the best preparation 
does not guarantee that the visit will make the expected 
impression on everyone’s memory. However, it will create 
good conditions for this.

Additional steps that you can take when preparing students 
to the visit are:

• Involve students in planning the visit. This will increase 
their willingness to actively participate in it. Ideally, the 
visit to the site is a joint initiative of the students and 
the teacher/educator. The key role, however, is played 
by the motivation of the teacher/educator to carry out 
the visit.

• Discuss mechanisms of inclusion and exclusion, 
propaganda, stereotypes, and persecution. One 
way to address these topics is by discussing 
the concept of “community” and the related 
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mechanisms of exclusion and persecution. 
 
 
 
 
 

• Prepare for what you will find at the memorial site. 

Check whether the memorial site has the original 
infrastructure pointing to its former significance 
(e.g. Auschwitz-Birkenau Museum) or whether all 
its elements are only post-war commemorative 
monuments without any original objects related to the 
original purpose (e.g. the site of the former German 
death camp Treblinka II). Discuss with your students 
what will be there and what it represents.

Tell students about the nature of the memorial site, 
what it means to the country in which it is located 
and to its citizens, but also to Europe and the world. 
Discuss its symbolism for different national groups.

Cooperating with educators from a given memorial 
site will help you prepare the visit.
 

• Prepare your students to deal with the emotions that 
will accompany them during and after the visit. 

Tell the students what they will see and what 
psychological difficulties they may encounter during the 
visit. The view of a memory site can cause some people 
to react differently, from crying to nervous laughter, 
which can be an attempt to hide real emotions. During 
the preparation classes, it is important to remind 
students how to deal with their emotions, as well as 

The modules in part four of the e-Learning platform (“Dealing with Hate 
Speech”, “Addressing Propaganda Today”, and “Deconstructing Prejudices 
and Stereotypes and Fighting Racism”) can help you to learn new 
techniques on how to discuss mechanisms of inclusion and exclusion with 
your students.
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how to behave and how not to behave at a memorial 
site. 

• Make students familiar with issues such as “memory 
culture” or “memory policy” and their different 
forms and variations in order to better understand 
the commemoration methods used in each place of 
remembrance.

• Underline that a visit to a memorial site is not equivalent 
to going back in time and that students will not 
encounter any staging or reconstruction because the 
memorial site is a monument representing the past. By 
paying attention to these differences, students will avoid 
possible disappointments. 

I’ve learned how asking participants in a study trip to keep a field diary 
can deepen their experience of that trip. They are continuously stimulated 
to reflect on the program and to dig for their own questions, insights, and 
conclusions. It was a good idea to allow all kinds of field diaries (such 
as written diaries, Instagram posts, sketch books, etc.). Next time, I will 
try to find a methodology to share these impressions and reflections in 
debriefing or evaluation moments.

Marjan Verplanke, Kazerne Dossin.
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DURING THE VISIT

Give your students a task to focus on during and after the 
visit. If you can, design a task that connects the visit to 
the current topic you are studying, or to the curriculum. 
Sometimes, the memorial site itself can provide an 
educational programme with a before and after lesson 
complementing the visit.

• Discuss the meaning of the visit, both individually and as 
a group. This can include the symbolic meaning of the 
remembrance site, and asking questions, such as: how 
does this visit affect you? Can you put what you see into 
perspective in relation to the ideology it reflects?

• Support the guide and observe your students in order to 
provide them with assistance if necessary.

• Record, document, and share the visit wit the use of a 
diary, images, audio, or video as appropriate.
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AFTER THE VISIT

After the visit, it is worth asking the students what they remember 
and what their impressions of this learning experience were. 
Then, contact the educators and give them you and your students’ 
feedback. You can write an email to inform the institution of 
the students’ impressions and comments. Consider also asking 
students, in small groups, to present information about aspects 
of the memorial site to the classroom.

These are possible questions that you could use to prompt 
discussions and reflections about the visit:

• Do you feel the same way as before the visit? 
• What were the main messages of the memorial/

remembrance site? 
• Did you learn something new? If so, what? 
• Which images or videos do you remember seeing? 
• Which monument(s) did you see? What is the story 

behind them? 
• Which image, artefact or monument had special meaning 

for you?
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EVALUATION OF REMEMBRANCE 
EDUCATION ACTIVITIES 

CESIE, Dorina Xheraj-Subashi

During the evaluation of remembrance education activities, 
teachers can assess:

1. Reactions: students’ satisfaction with the activity.
2. Learning: to what extent the objectives have been 

achieved. Ideally, teachers will conduct a pre-test and a 
post-test to evaluate learning gains.

3. Behaviour: to what extent the new knowledge, skills, or 
attitudes have changed the behaviour of the participants.

4. Results: the results that have been achieved as a result 
of the activity.

Evaluation may take different shapes:

TEACHER ASSESSMENT 
This provides students with formative feedback on the 
understanding of content, concepts, and applications. When 
assessing group activities, teachers must provide students 
with ongoing timely feedback using an explicit, consistent, 
fair, and systematic process.

INDIVIDUAL/SELF-ASSESSMENT
When assessing themselves, students can develop a better 
understanding of their learning process. This enhances future 
learning, through active reflection on their achievements 
and responses. These assessments also develop writing 
and speaking skills as students demonstrate knowledge 
of the subject, problem solving skills, and contributions to 
group processing.
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PEER ASSESSMENT
Students will enjoy reviewing the work of their peers and 
assessing it. Giving group members this opportunity provides 
important feedback on the relative merits of contributions 
and promotes collaboration as students realise their 
accountability to the group. Peer review assignments can be 
developed for individual communication exchanges or group 
projects. Given the personal nature of student responses, 
it is important that students are asked their permission for 
their work to be read by their peers. 

Students are, therefore, highly involved in the assessment 
of the activity. They are asked to:

• Share their experience by identifying their feelings and 
expressing them verbally;

• Reflect upon the activity by sharing their opinions and 
enabling the sharing of different points of view;

• Conceptualise what happened by answering questions, 
developing new knowledge, and transferring it to real 
life situations;

• Consider how to apply their new knowledge by developing 
empathy and flexibility.

As a teacher, your action in assessing and evaluating 
remembrance education activities carried out in the 
classroom should focus on:

• Defining and implementing a constructive evaluation 
processes that are clear to all participants;

• Ensuring that there is a close alignment between the 
learning goals, the learning activities aimed at meeting 
learning goals, and the assessment tasks used to assess 
whether learning goals have been met;

• Taking into account the needs of students and the 
expected learning outcomes of the activity.
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Furthermore, remembrance education practices relate to 
formal and non-formal education. Therefore, it is important 
to:

• Avoid the use of marks and grades: to assess means 
to collect information about students’ reaction to the 
activity, and this does not necessarily need formal 
grades;

• Focus on process and capabilities rather than on content 
knowledge.

Finally, a key moment in this evaluation process is related 
with the provision of actionable and positive feedback 
to students. A teacher/educator has the responsibility to 
nurture a student’s learning and to provide feedback in 
such a manner that the student does not leave the place of 
learning feeling defeated.
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CONCLUDING 
POINTS

EUROCLIO, Marion Ponthus

FOR THIS HANDBOOK

In remembrance education, making the past relevant for 
today has always been challenging. Many teachers and 
educators have already found a way to do this effectively 
and have shared their insights in this text. We hope this 
handbook has provided further practical tips to teachers 
and educators who want to pursue this path.

Important points to keep in mind:

• Create a safe learning environment;
• Encourage multiperspectivity throughout;
• Be aware of your own attitude and role;
• Fit the experience into the larger learning process of 

your students;
• Know your students: tailor your teaching to each group, 

make sure memorial site educators know your group, and 
be curious about your students and their backgrounds;

• Communicate with memorial sites and other 
professionals;

• Involve your students in the preparation and 
implementation of the activities and lessons to create a 
sense of ownership;

• Think about the evaluation methods you could employ: 
design your assessment, review it, and amend or adapt 
it;
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FOR THE RETHINK PROJECT

If you want to continue learning about remembrance 
education and its good practices, you can:

• Check out the RETHINK Database; 
rethink-education.eu/practices 

• Sign up for the RETHINK e-Learning platform (available 
from June 2020); 
rethink-education.eu/elearning-platform

• Join the RETHINK network 
rethink-education.eu/rethink-network

Finally, you can subscribe to the RETHINK newsletter to stay 
in the loop about the project, its tools and future events. 

 

rethink-education.eu
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